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Agenda

. Introductions

Il. English Language Learners in America's Great
City Schools Update

lll. EL Project Updates

IV. Bilingual, Immigrant, and Refugee Education
Meeting—May 13-17, 2025
a. School Visits: May 13
b. Challenge of Practice Work Sessions
c. Location: Hilton Baltimore Inner Harbor

V. New Business

Engllsh Language Learner$
Americas Great City Schools
Update
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Project Background

* 2019: Published 6-year follow-up report
on English learners (ELs) enrolled in
member districts

Examined EL enrollment, top languages
spoken, student performance, staffing,
and professional development

2024 update will re-examine 2019 topics
in addition to newer topics

* Greater availability of EL-related data
from the Council’s Academic Key
Performance Indicators project and
federal data sources

REPORT UPDATE ANTICIPATED TIMELINE &
PROCESS

. G
FOCUS e EXIStIng Data Sources (KPI' 4 October: The Council will reach outto its member districts
NCES, etc_) b/ to update contacts

e Slimmed SurveyMonkey SLII'Ve)’ \ November: The Council will remind districts of the upcoming
survey as well as conduct a pilot of the survey instrument

Instrument — Forthcoming

° FO"OW-UP Case Studies to nghllght (' December: The finalized survey will be launched
Promising Approaches
4 January-April: Responses will be tracked and constant
reminders to complete the survey will be sent out
<"J May: Preliminary data presented to EL program directors
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ELs in Great Cities
Report: Preview

* Preliminary analyses
* Discussion
* Implications
* Next Steps

Demographics

Achievement

ENGLISH LEARNERS IN
AMERICA'S GREAT CITY
S0  and Ovenven

Number of Districts by Range of EL Enrollment,
SY 2015-16 vs. SY 2021-22
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Number of Districts by Range of ELs as a Percentage of
Total School Enrollment, SY 2015-16 vs. SY 2021-22
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ELs in CGCS Districts as Percent of Total ELs in Respective State,

SY 2015-16 vs. SY 2021-22
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Turn and Talk

* Do the data reflect what you see on a day-
to-day basis within your district?

* How does the percentage change of ELs
and Non-ELs in your district compare to
the trends in other districts?

* What similarities or differences stand
out?

* How has your district responded to
enrollment/demographic shifts, if at all?

* What emerging needs do you foresee?
How can CGCS support?

Jackson
Phoenix Union
Newark

Baltimore
Jetferson County
Dayton

Bridgeport
Birmingham
Districtof Columbia
Chicago

Fayette County

Philadelphia

Duval

Metropolitan Nashville

Richmond

Charlotte-Meck

Indianapolis

Omana

Anchorage

a0t 0% 1000
= Non-EL mEL

SY 2021-22

11
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* Which districts share your top languages?

* Which districts have a language among their top 5
—— | that is less common in your district?

* What surprised you?

13

New Languages in SY 2021-22
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Yorubi is spoken in Togo, Benin, and Nigeria

New Languages in SY 2021-22

LEGEND

woter
Variety of Yoruba/Ed
B Central Yoruo
Soutieester Ede
Southeastem Ede
I Northeast Youba
B riorthem Ede
. southeaster Yorut
B | orttwest vonts

[Yoruba

74

Tndianapolis

46

Newark

28

Map of Uzbek Dialects

Klnkltpak'a.un

TURKMENISTAN

Kipchak dialect

Oguz dialect

Karluk dialect

15

District

% L-TEL vs.
% ELs,

SY 2021-22

N= 77 Districts

40%

30%

20%

10%

0%

-10%

-20%

-30%

-100%

L-TEL % Decrease, s:n L-TEL % Increase,
EL % Increase < o Bridgeport EL % Increase
(Quadrant Il) 5 o Newark gep (Quadrant I)
3 e Cincinnati
)
w
® PhoenixUnion
Chicago
Charlotte- ¢ East Baton Rouge
Mecklenburg D anBaltimore
. eoo :, b Fayette
Omaha |emas © Charleston
e District of Co u?i' &é@w‘é”gg'?a‘?h
 Des Moines . o Iiﬁﬁfﬁj?{’("\“'(tlark
@
° 8 Detroit ) L-TELS % Change
* JacksGn® * RocHeslel-OuIs
o Mifineapoli§ Wichita [ .
L-TEL % Decrease, e Richmond L-TEL % Increase,
EL % Decrease EL % Decrease
(Quadrant Ill) (Quadrant IV)
-50% 0% 50% 100%

16



10/30/2024

Forthcoming
Analyses

* ELs Requiring Special Education Services

* Achievement and English Proficiency

* Analysis of Selected CGCS Academic Key

Performance Indicators

« Absences
* Course Failures and Algebra Completion
* AP Course Taking
* AP Course Exams (Scores 3 and Higher)
¢ Graduation Rate

* Teacher Recruitment and Placement

* Professional Development

17

W

EL Survey Case Studies

Contextualization:
Proposed Case
Studies

What specific promising
approaches should be highlighted
in the follow-up case studies?

¢ L-TEL reduction
* Graduation rate increase

* Advanced course
taking/access

* AP exam passage rate increase
What details would be helpful?

* Program descriptions

« Relevant policies/procedures

« Baseline and outcome
measures

Submit Comments:
https://forms.office.com/r/LDErVNuCL3

18
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Accuracy - Figures reported
contain errors (or can’t be
triangulated)

Data

Challenges:
Reasons We
Might Contact

Your District

- i t"-ru' »
Professional Learnings W8 L
Platform \ T —

Introductlon/chkgrounﬁi D

10
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Challenging
District
Reality

Ever-changing district

initiatives

 Lack of alignment, understanding of
purpose, etc.

Frequent staff turnover of staff
providing and receiving PD

* Lack of differentiation, especially for veteran
educators

“The telephone game” (train-the-
trainer model)

o Dilution of PD content over time

Limited follow-up and opportunities to Quality and
refine implementation Relevant

* Uneven and limited impact on instruction Content

® Teacher buy-in

21

Professional Learning: Contextual Realities

Time and resources for
professional are limited

Professional learning settings
vary: dedicated time for PLCs, PD
days, after-school PLCs, etc.

Professional learning must fit a
district’s adopted curriculum and
align with its initiatives

Professional learning should
build district's staff capacity for

sustainability

22

11
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Learning Cycle Driven by Facilitation

(;uiqupnndples q Instruct

Riaorous

/ - Ih" Learn Challenge of practlce and strategy,
of effective I
productive W

Iand advance

opriate use
Zz;‘ums o maintain
cognitive eng
\anguage deve wm suppcﬂ to
. Provide 5"“":113@ on instruction
practice and
'and student outcomes

Active Facilitators...

* Set PD goals and pacing

* Guide learning and curate external
resources (e.g., presenters, materials) to
connect to district context

Develop deep knowledge of PD content to
train and support teachers

* Coach and support teachers

23

12
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+ Funded by the U.S. Department of Education’s Education
Innovation and Research Office of Innovation and
Improvement, as an expansion grant.

+ Partnered with Council of the Great City Schools to meet
the dissemination requirement of the grant, making valuable
research accessible to schools across the nation.

- Co-developed based on Council’s course design on
Canvas
Incorporating feedback from pilot with five (5) Council
member districts

Key Learning:
The CS Approach & Language Features

. Cognitive Strategies Approach. Teachers learn this approach to
reading and writing instruction, using a rich variety of relevant texts
and writing tasks, that equips students to apply cognitive strategies
independently and strategically in their own writing.

. Key Language Features. Teachers learn how to recognize and
address key language features that persistently present challenges for
ELs as they engage with a rich variety of relevant texts and writing
tasks.

13
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w CGCS @GreatCitySchls - May 10

Building on this morning’s #BIRE24 PD session, @GCSchoalsNC @ellges
shared how they incorporated the National Writing Project (NWP)/Council
hybrid courses on Teaching Academic Writing to #ELLs in professional

D i SS e m i n at i O n a n d \am‘mad guided parm':pa‘nts throughaeammg activity.
Sustainability

* March 2024: Facilitators Shared Pilot
Experience at National Pathway
Conference

* May 2024 at BIRE: Learning
Opportunity Provided to Attendees

* August 8-9, 2024: Facilitator Training
for Six Districts Held in Washington,

DC
27
i ch to Teaching o Edit
Using a Cognitive strategies ApProd o
1: Using - | |
PATHWAY ich Learners , _ |
. gy to Enghs N . . the | | |
mic Writing e —~ ~ sionin = |
Acade | , e ik Writing, and Language Conn |
" 2 The Reading:
| PATHWAY h R B
b 4 L. . Approac i e .
cosnt Strategles iting an Analvt‘-ca\ Essay About The
02‘3&3‘% | PATHWAY 3: Writing
\ EL’ P4 Work . e
| | i ical
“. GREAT C| ATHWAY 3: Writing an Analyti :
9= g pame 2 Literary \Vor
‘ °urzum m-%ﬂ_g_{;ﬁ
\ Courses 5-7 on the Way!
// + Narrative Writing
|  Informational Writing
« Blended Genres
3, Learn Writing Effect

28
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About the Writing Courses = ﬁ&;@:;;;ﬂ;;&&g&;;%

https://www.cgcs.org/Page/667

Initial Courses Update~1l§

Complex Thinking ana

Commumcatlon . -

15
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Subscribed Districts by Year of Launch

* Currently Subscribed
* Guilford County Public Schools (2017)
* NYC Department of Education — District 25 (2017)
* Kansas City Public School (2019)
* Tulsa Public Schools (2022)
* Newark Public Schools (2023)
* Carter G. Woodson Charter School (2024)

* Formerly Subscribed (Pilot and/or Alumni)
* Anchorage School District
* Atlanta Public Schools
« Buffalo City Schools
* Charlotte-Mecklenburg Schools
e Clark County Schools
* Clarksville-Montgomery School System (Non-CGCS)
e Columbus City Schools
* District of Columbia Public Schools
» East Baton Rouge Parish School System
* Metropolitan Nashville Public Schools
* Oakland Unified School District
* Palm Beach County School District
* Pinellas County School District
* San Antonio Independent School District
* School District of Philadelphia

ﬂ GREAT CITY SCHOOLS

PROFESSIONAL LEARNING PLATFORM

A program of courses for teachers serving high-needs students to ensure
they meet college- and career-readiness standards by engaging in complex
forms of communication and thinking

31

Becky Nace

’i’ PD Day

led 3Ls training.

.. 3Ls experts from s
to collaborate and fa a n on reading
studies

32

16
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BY DESIGN: Online Platform + Hybrid Delivery

Affordable, on-demand, and ongoing
access to nationally-known experts,
research, and evidence-based pedagogy,
along with high-leverage practices

Flexibility to be delivered either in face-to-
face sessions or in professional learning
communities with live facilitation

Adjustable pacing to accommodate
individual district professional development
schedules and opportunities throughout the

year

) (%) () G

Explicit connections between course
content and a district’s own tools and
resources to maximize relevance for

educators

Contextualized

integration
Tools and
resources
Videos and
1 demonstrations of the
| “how”
"
[ —
= -

Newcomer ldentification
and Placement Guidance

10/30/2024

17
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Council Survey: Staff perceptions of Newcomer

Needs

e Low literacy
level in any
language

e Major gaps in
content-area

Academic Needs

knowledge

¢ Low levels of
English
proficiency

Social-Emotional Needs

¢ Food/housing
insecurity
Unmet social-
emotional
needs, impeding

their ability to
participate in
class

Assistance
adjusting to U.S.
schools

[ |
e Lack of

motivation to
stay in school

* low
standardized

test
performance

e Over-age,
under-credited

Performance & Accountability

35
Ed u Catio n a | Ba C k r-o u n d Help educators ascertain students’ educational background for
g purposes of making programming and instructional decisions
. . 4 using an asset-based approach that accounts for the diverse
Qu estl O n n a | re ( E BQ) range of skills, abilities, and educational experiences students
bring with them to the United States
Components of the Draft Questionnaire Document ) .
P Q Jointly developed by CGCS and the Research Institute for the
I. Introduction and Background Study of Languag_e in ‘Urban Society (RISLUS) from the City
University of New York (CUNY)
a. Newcomers: Trends and Issues
b. Purpose of Guidance
Il. Administering the EBQ
a. District Context
b. Purpose of Identification Council working group, composed of staff from Council-
c. Logistical Considerations member districts, created to provide feedback and pilot the
d. Interpretation and Program/Service Considerations draft questionnaire
4
IIl. Questionnaire
e Section 1: Introduction
e Section 2: Language Background
e Section 3: Experience with English . . . .
o Section 4: Educational History é‘ Qgestlonnalre and re_Iated guidance W|Il_be made_fre_ely
e Section 5: Out-of-School Time Activities/Responsibilities available on the websites of both respective organizations
e Section 6: Technology ‘
36

18
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do not include...

Determining which Segregating students
students to provide less identified as SLIFE
rigorous content (i.e.,

lowering expectations)

Screening students as
potentially needing
special education services

Cautions: Purposes of administering an EBQ

Altering services/support
due to concerns about
graduation requirements
or how enrolling SLIFE
might impact
accountability metrics

37

q/I\

Spanish Literacy
Assessment

19
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Identifying Student Needs:
Home Language Literacy
Assessment

3 mﬁ}

¢ gl
MULTILIIIGUAI_
LITERACY SIFE SCREENER

* Understanding what students know and what
they don't know is crucial for providing
appropriate academic support.

* But if they don't speak English, how do

you know what they know? % 559 g

* CUNY is developing a literacy assessment tool
modeled after the existing Multilingual Literacy
Screener (MLS) developed for NY State that

would be available to districts beyond New
York.

39

RESEARCH INSTITUTE FOR THE STUDY OF
LANGUAGE IN URBAN SOCIETY

HlII.'I'II.IIIGUAI.
LITERACY SIFE SCREENER

Working Group & Pilot

* Following conversations that began in 2020, the
Council supported four districts (Austin, Chicago,
Clark County, and Metro Nashville) in piloting the
Spanish literacy assessment.

* Alarger working group is collaborating on
developing guidance around the educational
background questionnaire.

* The resulting Guidance Document for Screening,
Identification, and Program/Services Placement will
be available by the end of 2024 or early 2025.

| ——

20
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Foundatiomal Literacy
Skills Instruction for ELs

for ELL Materials. Here's How to
Meet Rising Expectations

Companies Need U

soge Learning, Soys

ms

Michelle Caffrey

Staff Writer

A Framework

DECEMBER 2016

Re-envisioning English Language Arts
BerddiM  and English Language Development
for English Language Learners

A Framework for Foundational
i, LiteracyS

kills Instruction
e i arners
for English Le

42

21
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Council of the

RaalbAead  Instructional Practice and Materials Considerations
Spring 2023

A comprehensive and
connected approach
recognizes the need for
English learners to develop
both broad language-based
skills with related content
knowledge to support
meaning-making and
learning the English
language system and
code-based skills that build
phonemic awareness and
decoding skills.

A Framework for Foundational Literacy
Skills Instruction for English Learners

Council of the
Great City Schools ) . . o .
Instructional Practice and Materials Considerations

Spring 2023

rners (ELs) need a
om, ensive and connected
approach to foundational
literacy skills development
that involves grade-level
instruction by knowledgeable
teachers who build on the
linguistic repertoire of ELs
and can teach ELs how the
English language system
works to convey meaning.

Language-based
Skills

 Oral Language

e Comprehension and
Meaning-Making

¢ Word Knowledge

Code-based Skills

* Phonological and
Phonemic
Awareness

* Print Knowledge

* Decoding and
Phonics

* Early Writing

What do students learn
about language?

Understanding of the English
language and how it may differ
from their home language

Code-based skills to engage with
texts in service of learning
grade-level content successfully

How academic English works to

convey meaning

44
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What's that liké?

Why language- J Pl Ly

based AND
code-based
skills?
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A Framework for Foundational Literacy
Skills Instruction for English Learners

The linguistic repertoire of ELs and registers

Commcilof the of English are valued and leveraged.
ouncil ol e

Great City Schools

Instructional Practice and Materials Considerations
Spring 2023

Grade-level content serves as the anchor for
foundational literacy skills development in
service of mastering spoken and written
academic language.

work presents Meaning-making gnfi'comprehension are
p les that enable a prioritized.
comprehensive and
connected approach as a
critical component of Tier | Mastery of acladerpig Epglish gxpands student
literacy instruction for linguistlc identities.

English learners. The

principles address English
learners' unique age- and
grade- level needs and

Language-based and code-based skills are
developed simultaneously.

honor their linguistic

assets. Comprehension of text is signaled by

students’ ability to read with the proper
expression to convey meaning, not solely
speed and accuracy.

46

23
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Theory of
Action

When teachers value and leverage the linguistic
repertoires that ELs bring to school and teachers
are equipped with knowledge about—
(a) How the English language system
works,
(b) How ELs develop English as a new
language, and
(c) Comprehensive approaches to literacy,

teachers can create learning experiences that
build content knowledge and foundational
skills that supports student understanding for
how academic English works.

Foundational Skills
for ELs Embedded in
Meaningful Grade-level
Content Instruction

ENVISIONED
LEARNING
EXPERIENCE Oral

+ TEACHER
KNOWLEDGE

DisTRicT SUPPORT:

= Professional development
*Guidance documents
*Instructional materials

7\
Gradedevel [ |
Content
Knowledge

EL LITERACY DEVELOPMENT

47

Finding Your Role
in Foundational
Skills Instruction
(pp. 25-29)

In your current role, how do
you ensure that foundational
skills instruction for ELs
addresses the needs of ELs?

Foundational Skills
for ELs Embedded in
Meaningful Grade-level
Content Instruction

ENVISIONED
LEARNING
EXPERIENCE Oral

+ TEACHER
KNOWLEDGE

DisTRicT SUPPORT:

= Professional development
*Guidance documents
*Instructional materials

\ How
Academic
English
Works

/
Gradedevel [ |
Content { ‘
Knowledge

EL LITERACY DEVELOPMENT

48
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Dissemination/Impact

to Boost

o]

Sl

Primary Dissemination
(Presentations)

State Chiefs (CCSSO)

CGCS Superintendents,
Board Members, and
Educators

Education Organizations
(Reading League and
English Learners Success
Forum)

N
Great City schools and

for English Learners - N€

council of t'!:e
Literacy SKills

Secondary
Dissemination (Citations
and References)

State Education Agencies

Support Centers

-aj, Chief of Teaching and Lear™ g for the €
it tranaé: fre P o Foundatic
r:r andoreative Framews A §

3

Publications (Language

Farah Asair e O
) i 3 forcen with the Cox
Magazine) o o arhan pobiic =

Fondational Litersey ?:‘u o This
for Fous p literacy skilk

rar p— o
and intere ""“:::: :..T:h' English Languge fu
and teaching tH

3
o
snstrated

<o and positive "‘F"‘r’:f‘::"" ignificance of
The active partiipas S lsarice, BighREncs

Feithin
English Learners
o bt

ps Join Forces
wark Board of

1 of the Girest €
Literaey §

el of Great City

e, cmp
b & rooted in teachers 1

in conveying meaning

3 a shared €20
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During th Winter English Learners Collaborative meeting, the

uncil engaged with 50+ state education officials on key considerations

rent EL-relevant support for foundational skills instruction.
Read about these considerations at

District-aligned Instr 1al Supports an esources Expl,
Teacher-designed and -led instruction anchored in grade-level content that dynamically responds to the

evolving leaming needs of ELs requires the following targeted and multi-layered district resources and
supports—

Professional learning. Teachers need high-guality, relevant, and ongolng professional
Iearning that continues to build their capacity around providing foundational skills
instruction to students whose home language & not English. equipping them to respond

1o the educational needs of ELs (California State Board of Education, 2012). Professional
development must also be aligned with (and/or complement in a coherent way) the district’s
overall professional development plan, particularly around foundational skifis and literacy,

District guidance. Any district guidance and resources provided to teachers
for developing literacy and grade-level content knowiedge should also be
coherently articulated or aligned to meet the needs of ELs.

Instructional materlals. The central role that teachers play
instructional materials that facilitate engaging learning experiences. These leaming
experiences build grade-level content knowledge and simultaneously develop oral
language and foundational skills for ELs. District-adopted materials, approved lists of
texts, or quidance for the adoption of instructional materials to support foundational skills
Instruction should explicitly include features that address the needs of English learmers.

supported by quality

50
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New York

Office of Bilingual Education and World Languages, New York State Education
Department. (2024, April). Leading the instructional shift in linguistically diverse
schools. Office of Bilingual Education and World Languages Newsletter.
https://www.nysed.gov/sites/default/files/programs/bilingual-ed/obewl-
newsletter-april-2024-a.pdf

The article references the need for a “comprehensive and connected

.
St a te E d u C a t I O n approach” to foundational skills development for English learners as
discussed in the Council’s framewaork for foundational skills instruction. In
e n C i e S the reference list, a citation of the document is included.
A8 , o ‘
Alabama, Florida, and | ippi (Region 7 Compreh Center)
.
O ffl C e S a n d Folsom, J., Goertzen, H., Norman-Goins, K., & Region 7 Comprehensive Center. (2024, May
/ 1). The science of reading for English learners (Part lil).

https://region7comprehensivecenter.org/the-science-of-reading-for-english-
u p p O rt learners-part-iii/
As the third part of a blog series on the “science of reading for English Sl

C e n te rS learners,” this piece references and includes an image of the Council’s
theary of action for implementing a “comprehensive and connected”

approach to foundational skills instruction for ELs. The foundational skills
framework is cited in the reference list.

51
Fierro, A. (2024, April 8). Ensuring equity in reading instruction. Language Magazine.
https://www.languagemagazine.com/2024/04/08/ensuring-equity-in-reading-
instruction/
The article references the role of oral language development in literacy
instruction, discussed in the Council’s framework for foundational skills
R instruction for English learners, and includes a citation for the document.
A rt I C | e S Mosquera, A. (2024, July 17). Make a plan for oracy. Language Magazine.
https://www.languagemagazine.com/2024/07/17/make-a-plan-for-oracy/
The article explains the role of oral language development in literacy
instruction, discussed in the Council’s framework for foundational skills
instruction for English learners, and includes a citation for the document.
52

26



10/30/2024

Assiraj, F., llk, M., Ortiz, A., & Kester, E. S. (2024, April 27). Leadership and systems: Putting
it all together to develop sustainable evidence-aligned systems. The Reading
League Summit 2024.

Council of the Great City Schools Chief of Teaching and Learning Farah
Assiraj presented the foundational skills framework during a panel
discussion at the Reading League’s summit.

English Learners Success Forum. (2024, February 7). Science of reading & multilingual
learners | Part 1 of 5 [Video]. YouTube.
https://www.youtube.com/watch?v=NBXb96UprModlist=PLa6Gg6ljSp7xB- -
Dx5zHYamOwFL4Hz6K&index=1

Council of the Great City Schools Chief of Teaching and Learning Farah
Assiraj presented the foundational skills framework during a webinar hosted
by the English Learners Success Forum.

Presentations

* What questions do you have—or have heard
from others—concerning foundational skills

for ELs?
* What support do you need from the
- - Council?
DISCU ssion * Possibility: Course for educators to digest the
i A document.

Foundational Skills - October 2024

* How will you ensure that the specific needs
of English learners are addressed in your '
district’s literacy plan/approach?

Submit Comments: https://forms.office.com/r/KUWUJzqtzT

27



Bilingual, Immigrant, and
RefugeeiEducation Meeting
(BIRE) 2025

10/30/2024

/&
Council of the
Great City Schools

Save the Date

Bilingual, Immigrant, and
Refugee Education
Directors Meeting

May 13-17,
2025

Hilton Inner Harbor
Baltimore, Maryland

56
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_ Challenge of Practice
Practicum/Exercise:
Daily Activities and Protocols

Bilingual, Immigrant, and Refugee
Education Directors Meeting

Introduction: Three-Day Challenge of Practice Practi

Protocols to Support the Work

Preparing for the Challenge of Practice Praclicum/Exerciss.

DAY ONE: Determine the Challenge of Practice and the Intended OUCOME . mmmmmiis

Root Cause Analysis Protocols.....

DAY TWO: Responses for Desired Outcomes

Goal #1: Details far Implementation

Goal £2: Weighing Proposed Responses/Solutions to Make Final Selection ...

DAY THREE: O ine Mext Steps

Goal #1: Strategically Know the District

Goal #2: Detail Next Steps in Overall Plan

Goal #3: Develop Communication Plan and Execute from the Start

NOEPN W W e o = = =
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w CGCS @GreatCitySchls - May 10

At #BIRE24, participants met to tackle challenges of practice related to
newcomers, MTSS, access to rigor, oracy, and #ELL service models. Today,
the challenge of practice groups shared their progress and strategized for
additional learning and improvement.
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Challenge of Practice Work
Sessions

* EL Service Models
* MTSS
» Access to Rigor

 Oral Language
Development and EL
Literacy

* Newcomers
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New Business
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Save the Date
Council of the

Bilingual, Immigrant, and
Refugee Education
Directors Meeting
May 13-17,

2025

Hilton Inner Harbor
Baltimore, Marylan

Great City Schools

THE NATION’S VOICE
FOR URBAN EDUCATION

Thank Youl!
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